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Aim 
 
This policy outlines the overarching teaching and learning culture in the school via 
the approaches it describes. These approaches are not exclusive. This policy should 
be read in conjunction with the Stockland Primary Academy Curriculum Statement 
and subject specific policies which give more detailed description of how each 
individual subject is taught. This policy exists to help create a consistent 
understanding of the style and approach across the school and the learning culture 
that encapsulates the Academy’s ethos. 
 
The Academy’s approaches to Teaching and Learning are generated from the 
following pedagogical principles: 
 
1. Children must believe they can succeed and see the intrinsic and innate 

value of what they are learning. 
 

A. All children can learn and make progress in mixed ability groups where 
everyone is expected to achieve and participate  

B. Children need to be given opportunities to link past understanding with the 
current learning 

C. Mutual respect amongst learners should always be encouraged 
D. Intrinsic motivation is valued above extrinsic motivation. 
E. Christian values should be embedded throughout the curriculum. 

 
2. Children respond in deeper learning when given challenging goals. 
 

A. Learning depends on high participation rates, low rate of teacher talk.(Child 
to child dialogue eg - pair checking, assertive questioning) 

B. Children evidence true learning through reasoning not reproduction e.g. 
dialogic discussion, communicating mathematical thinking through algebraic 
approach.  



C. Children should be encouraged to innovate through developing fully their 
component skills and move towards mastery in application of concepts in 
wider contexts. 

 
 
 
3. Feedback and dialogue move children towards goals. 
 

A. Marking and feedback is clearly linked to specific learning objectives, 
identifies next steps and allows children to respond and take responsibility for 
their learning. Children contribute to the creation of success criteria for 
assessment  

B. Listening to group discussion as well as recording individual progress towards 
understanding ensure accurate formative assessment  

 
4. By establishing the structure of information and so its  meaning, children 

move from known to unknown and identify willingness to learn. Children 
become thinkers, theorisers, proposers and investigators.  

  
A. Children move from what is known to unknown, especially at the beginning of 

the lesson asking recall questions to establish what the majority of the class 
already know. This ensures each lesson secures exploring the unknown and 
is centred around learning.  

B. From concrete to abstract. In an approach which contradicts the universally 
accepted form of Mathematics teaching, children engage in deep learning 
when they take what they know (concrete) and theorise about the abstract 
from that supposition.  

C. The structure first then the detail Understanding takes time and too much 
detail obscures meaning and structure. Learning details is easy once the 
meaning is clear but hard or impossible if the meaning is obscure. Many 
teachers violate this principle because of our overcrowded curriculum. This is 
not just a matter of summarising key points in advance but of restricting the 
delivery of detail so that there is time to develop understanding of the 
substantive issues. 

 
5. Learning takes place when children are thinking, articulating, and doing. 
 

A. Whenever children are given information they should be asked to think about 
it 

B. Whenever children are given information they should be asked to do 
something with it 

C. Lastly, children should be asked to articulate their understanding of the 
information. 

 
6. Time and repetition. Multiple contexts, multiple perspectives, multiple 

representations.  
 

A. Learning towards Mastery means understanding within multiple contexts. 
Children see examples and non-examples of concepts and ideas in many 
different contexts. 



B. Multiple perspectives - children need to see what they are learning  through 
different spectacles 

C. Multiple representations (left and right brain)  eg graphic organisers –right 
brain very effective 

 
7. Teaching skills as well as content. 
 

A. Teaching children how to work effectively is as important as the content e.g; 
time spent on teaching how you want children to work cooperatively is 
essential. 

 
8. Children need to be challenged and should always be asked difficult to 

answer questions including question with subjective answers. 
 

A. Again, contrary to most teachers understanding – classrooms with a sea of 
hands up does not represent deep thinking or a high enough level of 
challenge. Children should be firmly within the challenge zone, close to their 
panic zone and nowhere near their comfort zone in most of the lesson. 

 
 
The Academy’s expectations of staff: 
 
1. Children need to know from the very start of the lesson they are here to 

learn therefore the children should be expected to think about something on 
entering the room. Teachers should establish a routine which the children 
know, for example: 

 
● Using the date to create equations in maths. 
● Having a reading comprehension question to respond to from the previous 

lesson 
● Jotting down three things they remembered from last week’s History lesson. 
● Good teaching should pick up points from the children’s input which is used 

later in the lesson perhaps in a dialogic discussion. 
  
2. Talk, particularly dialogic discussion, is central to the school’s approach 

therefore should form part of nearly every lesson. 
 
3. Small group work is also central to the school’s approach therefore should 

form part of nearly every lesson. 
 
4. Follow the Magenta Principles to consider what they are asking children to 

do with information so they are more likely to understand it so that lessons 
feature high levels of engagement, depth and challenge. 

 
5. Little and often (These routines need to be established early in the year and 

kept to). 
 
6. Part of each lesson needs to be set aside for the children, often individually 

or in pairs, to practise key knowledge regularly for a short time. Ideas used 
most regularly include: 



● In maths participate in intelligent practice by using a book to write own 
equations and to theorise. Tables, number bonds. 

● In English practising grammar sentences, finding interesting sentences from 
reading books and analysing them grammatically. 

 
7. Part of each lesson should be used for children to engage with learning 

objectives at their own level of challenge – particularly through ‘low 
threshold, high ceiling’ activities. This ensures opportunity for children to 
display mastery and allows movement within challenge zone. This means all 
children make progress from their individual starting points.  

 
8. Practical Issues affecting teaching and learning: 
 

● The staff room is set aside for lesson preparation during non-contact time 
● The school gives generous amounts of non- contact time and teachers should 

make effective use of this time preparing their lessons.  
● Breaks are 15 minutes to allow teachers to have a small break twice within 

the morning  
 
All of the above approaches and principles come from established research and 
pedagogical dialogue, are consistent with National Curriculum and Government 
policy and have contributed to the high levels of attainment achieved in the Academy. 
The Academy continues to use its Academy freedoms to investigate and explore 
pedagogical approaches to even further enrich children’s learning. To that end, short 
term trials of emerging approaches regularly take place in the Academy before 
evidence is gathered and discussion is had about permanent implementation.  
 
This policy is reviewed annually.  
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